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Introduction 

In member countries of the Organisation of Eastern Caribbean States (“OECS”), many 

youth do not complete secondary school (OECS, 2011; OECS, 2013).  While the OECS is 

continually developing ways to improve the quality for all levels of education (OECS, 2012), the 

author was unable to find research presenting definitive reasons young people are leaving school 

in the countries of Anguilla (“AIA”), Antigua and Barbuda (“ATG”), British Virgin Islands 

(“VGB”), Commonwealth of Dominica (“DMA”), Grenada (“GRD”), Martinique (“MTQ”), 

Montserrat (“MSR”), Saint Lucia (“LCA”), St. Kitts and Nevis (“KNA”), St Vincent and the 

Grenadines (“VCT”). 

Literature Review 

For the purposes of this literature review in relation to the research proposal, the author 

utilises OECS Education Digest (OECS, 2012; OECS, 2013) data combined with academic 

literature. The academic literature were primarily sourced using key word searches in Google 

Scholar and in the University of Calgary’s general search tool. 

Across member countries, Net Enrolment Rates (“NER”) for primary schools range from 

73.9 percent in VCT to 95.3 percent in LCA while NERs for secondary school range from 59.3 

percent in AIA to 87.8 percent in LCA (OECS, 2011; OECS, 2013).  AIA, ATG, VGB, DMA, 

GRD and LCA showed drops in NER from primary to secondary while VCT, MSR and KNA 

showed no change or an increase in enrolment (OECS, 2011; OECS, 2013) – note that MTQ is a 

new OECS member and is not included in the data presented. 

Also of note is that most OECS countries have lower NERs for boys than girls in 

secondary school.  Only AIA and VCT showed slightly more boys than girls in secondary school 
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(Figure 2).  More markedly, the percentage of males enrolled at the University of West Indies 

has dropped most every year from 72 percent in 1953/54 to only 33 percent of students enrolled 

in the 2009/10 school year (UWI, 2010 cited in Plummer, 2013). 

Economic differences in OECS countries do not appear to predict changes in enrolment 

rates between primary and secondary school. In fact, the only weak trend seems to show that 
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countries with greater poverty sometimes show greater school attendance (Figure 3). It is for this 
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reason that the author proposes interviewing students, out of school youth, parents, and teachers 

in each country to enable evidence-based development of multi-sectorial policy that will increase 

school attendance. 

The United Nations Secretary-General’s Global Initiative on Education states that, 

“Education is a great driver of social, economic and political progress. As people learn to read, 

count and reason critically, their prospects for health and prosperity expand exponentially” 

(Global Education First Initiative, 2015, para. 1). 

The Initiative also lists the following barriers to enrolling in, and finishing school: 

Unaffordable costs; Shortage of classrooms; Humanitarian emergencies and conflict; Gender 

discrimination; and Child labour (Global Education First Initiative, 2015, para. 2).  While some 

of the above may apply to situations in OECS countries, based on numerical data discussed 

earlier, gender discrimination against girls does not appear relevant within the education 

experience of ATG, VGB, MSR, DMA, GRD, KNA, and SLA. 

On the other hand, mixed-methods research conducted in Antigua and Barbuda by 

Younger, and Corbbett (2012) found sexual harassment of girls to be normative in secondary 

schools. They also found that boys received more frequent praise and punishment from teachers 

and principals than girls.  Boys were thought to be tougher and more problematic and were 

consequently punished more harshly than girls.  The researchers felt that this led to boys having 

lowered interest in academic achievement.  Hetero-gender norms also tended to be prevalent – 

weak and attractive girls versus strong heterosexual boys that showed prowess through frequent 

unwanted touching of girls. 
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Using research on Caribbean masculinity, Plummer (2013) noted a marked change from 

traditional masculinity presented by intellectual pursuits towards masculinities based on physical 

strength and displays of hyper-heterosexuality.  Societal homophobia has led to internalized (and 

external) oppressions whereby formal education, sexual abstinence, heterosexual monogamy and 

even condom use are seen as emasculating qualities (Plummer, 2013). 

Some have found that changing Caribbean teaching styles from traditional didactic 

learning to more dialectic student-focused learning improves educational attainment in all 

classroom students – especially those of previously low-achieving boys and girls (Layne, Jules, 

Kutnick, & Layne, 2008).  While dialectic learning may improve outcomes for secondary 

learning, it does not mean that it will increase enrolment and completion of secondary education. 

While education itself is fully government funded in OECS countries, students still face 

financial costs for transportation, uniforms, books and other fees. Mexico’s PROGRESA 

program of cash transfers based on school attendance for low income families with school age 

children has increased enrolment (Janvry, Finan, Sadoulet, & Vakis, 2006; Angelucci, De Giorgi, 

Rangel, & Rasul, 2009). The cash transfers did not, however, improve enrolment for children 

with less family involvement and for those living in more isolated parts of the country 

(Angelucci, De Giorgi, Rangel, & Rasul, 2009).  A similar program might also increase school 

enrolment for Caribbean youth but we need to find out what kind of costs, if any, are creating 

barriers for students in OECS island countries. 

While some researchers have not found a specific correlation between gang involvement 

and school attendance (Katz, & Fox, 2010), gang involvement continues to be prevalent in 

Caribbean countries. Ohene, Ireland, and Blum (2005) reported that between 11.8 percent and 

24.2 percent of school-going youth in English-speaking Caribbean countries were involved with 
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gangs.  More specifically gang involvement included: 16.8 percent of males and 11.8 percent 

females aged ten to twelve; 23.6 percent of males and 15.5 percent of females aged thirteen to 

fifteen; and 24.2 percent of males and 11.8 percent of females aged sixteen to eighteen (Ohene, 

Ireland, and Blum, 2005).  Given the prevalence of gang involvement, it would be useful to 

examine how this effects school enrolment and achievement in OECS countries. 

Still another possible reason for leaving school early pertain to Eastern Caribbean 

education systems and curriculum. Leftover from European colonialism, schools continue to 

create striated levels of quality with elite schools on top and more impoverished schools at the 

bottom (Hickling-Hudson, 2014).   

All OECS countries use standardized testing graded by the Caribbean Examinations 

Council at sixth grade to assess access to secondary school. Students with higher grades have 

better access to elite schools than students with lower grades. This process creates a streaming 

affect that segregates students based on grades attained in form six.  While not an OECS country, 

Trinidad and Tobago provides an example whereby form five exam results mean that only 25% 

of students are able to attend ‘prestige’ secondary schools (Lochan, 2014 cited in Hickling-

Hudson, 2014). This model of inequitable segregated education has been described as 

“dysfunctional”, leaving “large numbers of young people…semi-illiterate, or without any 

qualifications (Hickling-Hudson, 2014, pp. 5-6). 

Another example of educational segregation comes from Antigua and Barbuda’s 

combined system of private and public schooling. Students of private primary schools perform 

better on grade six Common Entrance Exams (“CEE”) than students of public schools (George, 

2012). Both private and public school students with better CEE results gain more access to top 

public schools. Private secondary school and top tier public school students tend perform better 
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upon graduation than all other public schools (George, 2012).  This is an example where wealth 

can create better opportunities for students which may well increase the gap between wealthy 

and non-wealthy citizens of Antigua and Barbuda. 

It could be hypothesized that this segregation is one reason students are leaving school 

early.  Because of socio-economic status, students in lower tier schools may face greater amounts 

of difficulty in and out of school and are set-up to fail in an elitist education system. This may be 

causing high school drop-out rates.  The research proposed here, may help explore some of these 

issues while determining if it is at all related – from a young person’s perspective – to reasons for 

not attending school. 

Purpose 

The intention of this research is to discover the reasons young people leave school before 

graduating secondary school. This will provide OECS countries with an enhanced basis for 

evidence-based policy development to effectively solve problems associated with school drop-

out. 

We propose an initial qualitative grounded theory study using interviews with in-school 

students, out-of-school youth, teachers, parents and parole officers in ten eastern Caribbean 

countries.  From the results we will devise a questionnaire to quantitatively survey greater 

numbers of young people. 

Both qualitative and quantitative results will be utilised to present evidence of the reasons 

young people are staying in school and the reasons other young people leave school early.  We 

will also examine the experiences of males and females to better understand gender-differences 
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in enrolment of eastern Caribbean countries with gender-parity and countries with gender-

discrepancy. 

Grounded theory provides rigorous means for “producing fresh ideas and challenging 

past truths” (Charmaz, & Henwood, 2008, p. 255). Grounded theory “methods provide flexible, 

successive analytic strategies for constructing inductive theories from the data” (Charmaz, & 

Henwood, 2008, p. 240). 

By amplifying the voice of young persons, we hope to focus on their issues – systemic 

and personal issues identified by youth and practitioners alike – to provide evidence-based policy 

to better provide more effective solutions.  It is hoped that the results will be used by eastern 

Caribbean practitioners and policy makers in the fields of education, human services, social 

services, local governments and the OECS to better engage and support success for young 

persons.   

Research Paradigm 

Structural theory looks at ways in which systems oppress others from progress. While 

Maurice Moreau described it as being “concerned with ways in which the rich and powerful in 

society define and constrain the poor and less powerful” (Moreau, 1979, p. 78), we acknowledge 

that many or most of these power differentials are unintentional and often unrecognized. 

This research operates from a structural lens which includes recognition of multi-factorial 

explanations for leaving school early.  We recognize that the factors may include structures 

stemming from all forms of culture, economics, policy, educational pedagogy, and general 

structures of inequality. 



Excerpts from a Research Proposal  10 

Operating from a structural lens, this research aims to uncover the oppressive factors that 

work against groups of young people and result in school drop-out.  It is expected that the results 

of this research will lead to evidence-based multi-sectorial policies aimed strategically to remove 

the barriers to completing secondary school. 

Research Method 

For this research, we are planning to interview the following people in each of ten OECS 

member countries: three socio-economically diverse secondary-age youth who are not in school 

(n=30); three socio-economically diverse secondary students (n=30); one teacher (n=10), and 

one parents/guardians (n=10).  

Using results from interviews, we will also develop a survey for analysis with completion 

from the following people in each of ten OECS member countries: twenty socio-economically 

diverse secondary-age youth who are not in school (n=200); twenty socio-economically diverse 

secondary students (n=200); five teachers (n=50), and five parents/guardians (n=50).  

The interviews will be transcribed and anonymized. They will then be coded and 

separated into themes and quotes will be used to represent those themes.  Depending on 

availability, we propose using NVivo for this work.  

The surveys will also be anonymized and themed to determine reasons young people stay 

in school and the reasons they leave before graduating.  We propose using software like IPSS to 

conduct the statistical analysis. 

Both the interviews and surveys will be analysed in a manner to determine results with 

scientific rigor. Klopper (2008) indicated factors of rigor as: truth value; applicability; 

consistency; and neutrality. 
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